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The Pathways Project

Readiness Assessment and Application Submission

AACC member colleges are invited to apply for participation.
Please see also the Project Description and the Project Participation Agreement.

OVERVIEW & SUBMISSION GUIDELINES

AACC member institutions are invited to complete and submit—by 5 PM ET September
21, 2015—application materials for participation in the Pathways Project.

The application materials are designed to enable both the college and the project
partners to ascertain the institution’s readiness for and commitment to three years of
intensive work on institutional change, with primary focus on the work of designing
and implementing academic and career pathways at scale — for all students.

Readiness Assessment & College Selection Timeline:

e September 21, 2015: Application materials due.

e September 21 - September 30, 2015: One-hour scheduled interviews with
finalist college presidents and two or three other institutional leaders.

* October 2015: Project notifies colleges of selection decisions and works with
selected colleges to launch advance work for Pathway Institute #1 in early
February 2016.

Instructions for Submission of Application Materials: by 5 PM ET September 21, 2015

= Complete College Readiness Assessment.

e Complete Participation Agreement, signed and dated by the
president/chancellor.

* Email completed College Readiness Assessment and College Participation
Agreement as an attachment to Sarah Cale at scale@aacc.nche.edu.
Confirmation of receipt will be provided.

* Please label your submission using the following format for the file name:
Pathways Project Application [FullCollegeName_StateAbbreviation].doc

For information regarding the application process and materials, please email Sarah
Cale at scale@aacc.nche.edu. For further information about project activities and
goals, contact Kay McClenney, Senior Advisor to the AACC President & CEO
(kmcclenney@aacc.nche.edu), or Gretchen Schmidt, Executive Director of the
Pathways Project (gschmidt@aacc.nche.edu).



SECTION 1: INSTITUTIONAL INFORMATION

INSTITUTION NAME: Bakersfield College

DESIGNATED CONTACT PERSON/TITLE: Janet Fulks, Interim Dean of Student Success & Precollegiate Studies
CONTACT TELEPHONE:
661-395-4381

CONTACT EMAIL: julks@bakersfieldcollege.edu

INSTITUTION ADDRESS: 1801 Panorama Dr.
CITY, STATE, ZIP: Bakersfield, Ca 93305
WEBSITE URL:

www.bakersfieldcollege.edu

PRESIDENT/CHANCELLOR’S , ,
NAME: PRESIDENT/CHANCELLOR’S | PRESIDENT/CHANCELLOR’S

o EMAIL: PHONE:
Dr. Sonya Christian

sonya.christian@bakersfieldcollege.ed| 661-395-4211

NUMBER OF YEARS CURRENT PRESIDENT/CHANCELLOR HAS HELD THE POSITION: 3

PRESIDENT’S ASSISTANT: ASSISTANT’S AsSISTANT’S PHONE:
Jennifer Marden EMAIL: Imarden@bakersfieldcoll

661-395-4300

APPLICATION IS FOR PARTICIPATION BY: SINGLE COLLEGE
[J  MULTI-CAMPUS COLLEGE (ALL CAMPUSES)

MULTI-COLLEGE DISTRICT (ALL COLLEGES)

SINGLE COLLEGE IN MULTI-COLLEGE DISTRICT
IPEDS ENROLLMENT (FALL 2014 UNDUPLICATED HEADCOUNT CREDIT STUDENTS): 17,725
CHECK ONE PRIMARY LOCATION: ~ RURAL-SERVING [] SUBURBAN-SERVING
URBAN-SERVING
CHECK ALL THAT APPLY: HISTORICALLY BLACK COLLEGE
[0 HISPANIC-SERVING INSTITUTION

MINORITY-SERVING INSTITUTION TRIBAL COLLEGE

CHECK ALL CREDENTIALS OFFERED AT YOUR INSTITUTION: [J <30-CREDIT-HOUR CERTIFICATES

[1 >30-CREDIT-HOUR CERTIFICATES [1 ASSOCIATE DEGREES [] BACHELOR’S DEGREES
MASTER’S DEGREES

N |



CHECK ONE: [1 CURRENTLY AFFIRMED PROBATION
WARNING

REGIONAL ACCREDITING ORGANIZATION: AccJC

NEXT ACCREDITATION VISIT (YEAR):

ACCREDITATION STATUS

CHECK ALL THAT APPLY:

[0 ACHIEVING THE DREAM COMPLETION BY DESIGN
TEXAS COMPLETES
PATHWAYS TO PROSPERITY
COMPLETE COLLEGE AMERICA ALLIANCE
ACCELERATING OPPORTUNITY

STUDENT SUCCESS [0 CLASS (CALIFORNIA LEADERSHIP ALLIANCE FOR STUDENT
INITIATIVE SUCCESS)
AFFILIATION/PARTICIPATION STUDENT Success BY THE NUMBERS

GOVERNANCE INSTITUTES FOR STUDENT SUCCESS
~ BOARD OF TRUSTEES INSTITUTE (TX)

NEW MATH PATHWAYS STATWAY®/ QUANTWAY®
~ ASPEN PRIZE FINALIST NETWORK
OTHER (PLEASE PROVIDE NAME): California Acceleration Project CAP

PERCENT OF CREDIT COURSE
SECTIONS (INCLUDING
DEVELOPMENTAL 72 0
EDUCATION) TAUGHT BY

FULL-TIME FACULTY IN THE
FALL 2014 ACADEMIC TERM
NAME OF THE MAJOR
TRANSFER UNIVERSITY California State University, Bakersfield
(LARGEST NUMBER OF
STUDENTS TRANSFERRING
FROM YOUR COLLEGE)




IN THE FOLLOWING SECTION #2, RESPOND TO THE LISTED QUESTIONS.
PLEASE ADHERE CAREFULLY TO THE STATED WORD LIMITS FOR RESPONSES.

SECTION 2: READINESS—THE CURRENT STUDENT SUCCESS AGENDA

1. Student Success Goals

List in the box below the student success goals formally established for your institution. [If none
have been established, simply leave this item blank.]

Bakersfield College’s student success goals are formally integrated within our strategic directions, which are evaluated
on a regular basis, scored each year, and revised every three years. The strategic directions are purposeful in the single
goal of student success.

(https:/iwww.bakersfieldcollege.edu/sites/bakersfieldcollege.eduf/files/StrategicDirections_Final_0.pdf).
In the Renegade Scorecard 2.0 (https://www.bakersfieldcollege.edu/scorecard), one may find reports of the five
Are the student success goals incorporated into the institution’s strategic plan?

(m] Yes [] No

Is there a formal statement of governing board support for a student success agenda?

(m] Yes [] No

Is there a formal statement of governing board direction for achieving equity in student
outcomes? [ ] Yes [m] No

Is there a standing item on student success and equity on agendas for the governing board
and/or board student success committee? [B] Yes [_| No

2. Data Collection and Use

Describe in the box below the institutional research capacity at your institution and the IT

capacity to support data use in planning, decision-making, and monitoring student progress (250
word maximum):

Bakersfield College promotes data examination and use through the Renegade Scorecard 2.0
(https://lwww.bakersfieldcollege.edu/scorecard). Research is covered by four main entities:

1) Kern Community College District: Regular reports from district institutional research include Achieve the Dream,
equity reporting, external and internal scans, and Program Review. Equity reports analyze achievement gaps and
disproportionate impact.

2) WestEd: (http://www.wested.org/) whose mission is, "improving education through research, development, and
service." BC works primarily with Patrick Perry, the previous California Community Colleges Executive Vice Chancellor
in charge of Technology, Research, and Information Systems. Perry’s knowledge and expertise guided the BC
Renegade Scorecard, drove intervention tracking and monitoring of student progress. His key leadership role in the

S ~_1r o~
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Does your institution routinely engage in longitudinal tracking of entering student cohorts?

W] Yes [ ] No If yes, briefly describe in the box below how and by whom the cohort
data are used (150 word maximum):

BC tracks students in 6-year cohorts for completion of CTE, certificates, degree, transfer success and momentum
points, disaggregated by preparedness, gender, race/ethnicity, and age.

Three-year cohorts are tracked through Achieve the Dream for success in developmental instruction, gateway math
and English, course completion, persistence, and degree, certificate, or transfer rates. These data are then
disaggregated by placement levels, gender, age, race/ethnlmty enrollment status, unit Ioad flnanC|aI aid, EOP&S

L L T L L e i Y P

Does your institution regularly report on clearly defined metrics for monitoring student progress
and success?

[w] Yes [ ] No If yes, list in the box below the five most important metrics (i.e., what are
you measuring?):

Bakersfield College regularly reports on metrics, which may be accessed through the Bakersfield College Renegade
Scorecard. Information available is as follows:

1. Successful completion of degrees, certificates, and transfer by prepared and underprepared students.
2. Remedial course progression in Math, English, and ESL and successful Gateway course completion.
3. Course success.

If yes, briefly describe how and by whom the metrics are used (150 word
maximum):

Each of these metrics are disaggregated and examined in program review. This drives the metrics down to each
member of every department, discipline, and service. The reporting flows up to the Academic Senate and College
Council that review metrics annually when they approve the Student Support Services Plan, Student Equity Plan,
Basic Skills Plan, and Program Review committee high level reports. These data are used to determine adequate
efforts within the Strategic Directions Plan, distribution of budget dollars, classified, and faculty positions. These data
are shared broadly to determine and evaluate interventions for student success.

Finally, these data are shared externally every year to the Bakersfield Community through meetings with the high

Does your institution participate in student engagement surveys—CCSSE and/or SENSE?

W] Yes [ ] No If yes, indicate the most recent year of survey administration at your college
(survey data helpful but not required for project participation):

CCSSE (Community College Survey of Student Engagement):  gying 2014
SENSE (Survey of Entering Student Engagement):

If yes, briefly describe in the box below how and by whom the survey results are
used (150 word maximum):

The CCSSE results are reviewed and analyzed by Data Coaches, which are staff and faculty trained to examine data
and share it on a laymen basis with the campus. The CCSSE data are published in our Renegade Scorecard and shared
with the entire campus at opening day and in various relevant committee meetings. The CCSSE benchmark results have
provided strong guidance for our student support interventions. Bakersfield College is lowest in Student-Faculty
Interaction and Student Effort. These were the main driving factors in the development of our Making it Happen (MIH)
Program where students are engaged by faculty and mentors throughout an entire academic year. They have also
contributed to decision makina reaardina the support service scale-up in supplemental instruction. the writina center. and
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Briefly describe in the box below your two best examples of using data to explore
and address a key student success issue. Indicate what issue the college was
exploring, what the data showed you, what you did differently after reflecting on
the data, and if possible, what the subsequent outcomes data showed were the
new results (500 word maximum).

CCSSE data revealed that BC’s Student Effort benchmark was -1.1 among other large
colleges and -1.8 among the 2014 CCSSE cohort. The Student-Faculty Interaction
benchmark was .3 difference of other large colleges and 1-1.5 below 2014 the cohort. In
analyzing the questions of which the benchmarks were composed, BC recognized a
need to engage students in innovative ways. Additionally, faculty were largely unaware of
their important role in delivering intrusive direction to students. These data drove the
development of a new initiative called Making it Happen (MIH) in which BC assigns
mentors to a high-need cohort of incoming students.

This initiative was coupled with a new placement model utilizing multiple measures
beyond the test based upon high school GPA. In its pilot year, 326 students were
assigned faculty, classified or administrative mentors. In total, there were 22 full-time
faculty, 3 adjunct, 4 classified staff, and 12 administrative management mentors. Mentors
completed training in early alert (SARS), Habits of Mind success strategies, student
educational planning, support services, financial aid, and course of study offerings. The
2014 MIH goals focused on increasing success by connecting earlier in the educational
nineline_ nrovidina timelv information and auidance throniah a mentorinan comnonent. and

3. Student Learning Outcomes (250 word maximum)
Describe in the box below the extent to which your institution has completed and
regularly updates definitions of student learning outcomes at the course, program,
and institutional level:

Assessment of Student Learning Outcomes (SLOs) are reviewed annually through program review. Course SLOs are
modified during curriculum review and aligned with statewide C-ID outcomes when assigned the statewide transfer
number. Integration of outcomes from course to program to institution occur in regular assessment meetings for each
discipline area.

BC has recently reviewed and updated our Institutional Learning Outcomes (ILO). Included now are four accessible
outcomes all students should attain before completion of any program. These outcomes are:

1) Think -- think critically and evaluate sources and information for validity and usefulness,

2) Communicate — communicate effectively in both written and oral forms,

3) Demonstrate — demonstrate competency in a field of knowledge or with job-related skills, and

4) Engage — engage productively in all levels of society — interpersonal, community, the state, the nation, and the
world.

Briefly describe in the box below how and by whom assessments
of learning outcomes are used (150 word maximum):

Recent assessment of the critical thinking (ILO) with an 800 student cohort provided unexpected data concerning
basic skills coursework, sophomore level coursework and general education coursework without any placement or
prerequisites. The data revealed that students scored higher in basic skills courses than in the completely open
general education courses. This data fueled BC to reallocate funding to scale up supplemental instruction from 17
sections (Spring 2014), to 27 sections (fall 2014, to over 40 sections (Spring 2015), to over 100 sections (Fall 2015).

Individual course and program assessments are integrated into the program review done annually by every
department and service.



4. Completion and Transfer Outcomes (500 word maximum)
Describe in the box below the results over the past 5-10 years of your institution’s best work to
improve the number and rate of students who complete a certificate with value in the labor
market, attain an associate degree, and transfer to a baccalaureate institution. Provide data!

In 2011, BC had just 3 Associate Degrees for Transfer (ADT) approved. The college slowly scaled from 2 to 9 by 2014,
but quickly scaled up to 21 unique ADTs with two additional pending for the 2015-16 academic year. Additionally, in the
past three years, BC has scaled up from 68 to 128 courses with course identifiers for transfer to any CSU or UC
institution.

Like many other colleges, Bakersfield College suffered a substantial hit in 2009. Since then, BC has been rebuilding: a
new President breathed life into the institution, and recent funding increases have enabled BC to prioritize student
success initiatives by hiring personnel and implementing new strategies to improve completion and transfer outcomes.
To that end, Bakersfield College’s work to improve successful remedial pathway and gateway course completion rates
cannot be overlooked when discussing overall completion rates. BC's longitudinal cohort data on ATD Measure 1
(Successful completion of developmental instruction) indicate a steady and significant upward trend. When comparing
BC’s initial (baseline) 2009-2010 cohort to our most recent cohort (2011-12), the following patterns are evident:

» 15% increase in the current successful completion rate of developmental instruction within two years

* 15% increase in successful completion of the initial college level/gateway courses in English and math

« 8% increase in students who successfully complete at least 30 college level units within six-years of enroliment
» 10% increase in the underprepared student six-year completion rate

* 5% increase in BC’s overall six-year completion rate

Notably, BC has seen major successes in equitable completion outcomes among underserved student populations:

« 16.4% increase in Hispanic student success rates in English remedial coursework, tracked over 3 years, to completion of
the last developmental course

a 70/ innraaca in Afriran Amarinran ctiidant clinrace ratac in tha cama ramadial ~ranircawinrl, Aaviar 2 vinare

5. Labor Market Information (500 word maximum)
Describe in the box below how and to what extent to which your institution systematically uses
current labor market data/information to (1) align curriculum with labor market needs, (2)
conduct career counseling and academic planning with students, and (3) assess
employment/earnings outcomes for students after graduating.

Also indicate the number and percentage of entering students who currently experience career
counseling, including labor market information as an established part of the college intake
process.

The lower Central Valley has a large base of production and logistics facilities in the following industry sectors: agricultural
products processing, materials processing, manufacturing, aerospace, energy (petroleum, cogeneration, renewables),
warehousing/logistics, and infrastructure/utilities. Each industry sector has a need for technical management, industrial
safety, quality assurance, and other positions requiring more than an associate degree or two-year certificate of
achievement. According to Economic Modeling Specialists International (EMSI) data, these types of positions in Kern
County have grown over 11% since 2009 and are predicted to grow an additional 20% over the next 9 years.

Bakersfield College is participating in the California Community College Baccalaureate Degree Pilot Program and is offering
a Bachelor of Science Degree in Industrial Automation (BSIA). Students receiving this degree will be qualified for
managerial track occupations which require technical training in the automation field, as well as project management,
systems implementation, sales, quality control, and manufacturing operations. There are over 4,400 jobs in the Bakersfield
service area that could be staffed with such graduates, with expected annual openings of 200 and median earnings of
$47/hour (EMSI).

According to local industry leaders, there is a shortage of qualified technical mid- management workforce in Kern County.
This is supported by Occupational Employment Statistics (OES) findings in which there is a projected 12.4% increase in
demand for general and operations managers from 2012-2022. Many companies hire from out-of-state with poor retention
rates.



6. Promoting Equity
Does your institution routinely disaggregate and report data on student progress and completion
by selected student characteristics?

W] Yes [ ] No If yes, check all routinely disaggregated variables that apply
[W] Race/ethnicity [ ] Gender [M] Income [M] Enrollment status (FT/PT)
[W] College readiness [M] First time in college

If yes, briefly describe how and by whom the disaggregated data are used (100
word maximum):

To promote accountability around equity initiatives, BC regularly collects and disaggregates student success data by multiple
indicators. Progress and completion data by race, ethnicity, gender, and age can be viewed by the public on the Renegade
Scorecard 2.0. In addition to the general public, internal departments like the Office of Equity and Inclusion utilize it to
develop data-driven student interventions, such as extended mentoring programs, math tutoring, and financial support
programs. Additionally, academic departments utilize this information when building Student Learning Outcomes. The
purposeful infusion of equity data in the scorecard is shared at community-wide meetings, such as Opening Day.

Briefly describe in the box below your institution’s most successful work to improve equity in
outcomes for the college’s students of color and students from low-income backgrounds. Include
information about results, including also the number of students affected and what percentage
that number is of the total target subpopulation of students. (500 word maximum)

Bakersfield College, situated in Kern County, is a Hispanic Serving Institution with 76.1% of students identifying as students of
color. Approximately 80% of students are First Generation and nearly 70% rely on some form of financial aid. To that end, BC
recognizes its distinct responsibility to improve equity in outcomes for these underserved student populations.

In response to data indicating that student progress and completion rates are particularly low among specific student
populations, Bakersfield College has initiated a culture shift by developing the Office of Equity and Inclusion, hiring several
management positions dedicated to student success and equity: Dean of Student Success & Pre-collegiate studies, Director of
Equity & Inclusion, 2 Program Managers, as well as reallocating counseling and administrative/budget support staff to carry out
this work. Moreover, campus-wide conferences, workshops, and a television program called Equity TV highlight the need for
this important work and equip faculty and staff with the tools necessary to create learning opportunities and interventions with a
focus on equitable outcomes.

Among these interventions is the award-winning Making It Happen (MIH) program, which has been designed to provide
intrusive support to high school students from low-income areas, which are disproportionately populated by students of color.
Through this program, counseling staff and administrators go directly to high school sites to provide individualized support
through the matriculation steps, including on-site assessment testing and priority course registration. From there, students
participate in an extended orientation called Summer Bridge. During the three-day Summer Bridge, faculty members acquaint
students with success strategies, resources, and introduce them to a staff or faculty mentor. In its inaugural year, a cohort of
approximately 500 students participated in Making It Happen. This year, the program has been scaled up to over 2,700
students.

In summer 2015, BC implemented two unique Summer Bridge experiences tailored to particularly underserved students:
low-income Latino students from a nearby rural high school and African American students. In each of these unique sessions,
students had the opportunity to build community, ask questions of Peer Mentors who are student leaders on campus, meet
assigned faculty/staff mentors, and tour the campus. BC covered all expenses of the program, and even provided bus
transportation to and from campus for students without transportation. This active outreach is a cultural shift from the former
passive acceptance of applicants to BC. Additionally, these initiatives expand access to BC, engage faculty and staff in
meaningful equity work, and, most importantly, show students that they matter.
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7.Policy Change (250 word maximum)
Describe in the box below a key policy change at the institutional level that has been critically
important in your institution’s student success work. If possible, provide data illustrating the
impact of the policy (how many students were affected, in what way, and with what results?):

Among Bakersfield College’s many student success initiatives, one of critical importance to student success has been a shift in
pre-collegiate curriculum pathways. Over 80% of BC students enter unprepared and require pre-collegiate coursework to
ensure readiness for college-level coursework.

Bakersfield College was responsive to data showing dismal placement and poor persistence rates in pre-collegiate courses.
By implementing a new placement test, applying multiple measures to place students, as well as training test proctors at the
high schools to improve student test performance, BC has seen a significant improvement in student success in the
pre-collegiate pathway.

This significant policy change has involved various constituents to contribute to curriculum changes in pre-collegiate course
pathways. The acceleration and compression of pre-collegiate courses has saved students thousands of dollars and hundreds
of semesters. In the original English pathway, which required that students take and pass four courses before they were able
to enroll in the gateway English course, just 18% of students progressed through successfully. In the new, accelerated
pathway, 57% of students are progressing through and successfully completing the requirement in a single course. This
institutional shift has saved students well over $1.2 million in tuition and over 560 semesters of time.

8. Reallocation of Resources (250 word maximum)
Describe in the box below a recent example of significant reallocation of institutional resources

(i.e., operating dollars, capital dollars, personnel, time) to support your college’s student success
agenda.

The foundation of President Christian’s leadership model relies on the collaborative campus-wide involvement of faculty, staff,
and administrators. In the past three years of her presidency, she has initiated significant institutional movement toward the
campus-wide integration of student success initiatives. To accomplish this goal, BC has demonstrated this commitment
through organizational change and innovative resource allocation. In addition to aggressively pursuing grant and other external
funding to support personnel increases in dual enroliment, pathways development, rural initiatives, outreach, and student
support areas, a notable reallocation has been in the planning process for participation in the Baccalaureate Degree Pilot
Program. Notably, the California Community Colleges Chancellors Office announced BC has one of just 15 colleges in the
state to pilot the program in January 2015.

During this process, the KCCD Board of Trustees approved a detailed budget developed for the 8 year pilot program timeline.
In this budget, Bakersfield College committed to the redirection of resources to support the BSIA: four new full-time faculty
members for the program, facility renovation to accommodate a new automation lab, equipment purchases, and funding for
curriculum development and professional development activities. In addition, BC reassigned a dean to supervise this program,
while also earmarking funding for clerical and counseling support. BC renovated office space to create a centralized location
for support of the program. Looking forward, BC intends to share existing faculty and facilities to ensure success of the
program.



9. Achieving Scale (250 word maximum)
Describe in the box below an evidence-based student success strategy that was adopted by your
institution and successfully scaled to serve all students who could benefit from that strategy.
Define the target population and provide the number of students involved, indicating what
percentage that number is of the total credit student population (i.e., number of students
involved divided by total Fall unduplicated headcount enrollment). Provide succinct data on
results.

Under the leadership of President Christian, BC has developed an institutional movement of campus-wide integration of initiatives
which has resulted in an improved capacity for scalability through collaboration with campus- and community-based stakeholders.
A notable example of this work is demonstrated through BC'’s scale-up of its application of multiple measures of assessment to
incoming students to improve course placement and expedite student completion of remedial pathways.

By utilizing national research that indicates testing alone as a placement measure is rife with error — often resulting in a 25%
misplacement of students, BC recognized that colleges are disadvantaging already underprepared students who suffer lower
success rates and a longer remedial pathway to successful college-level course completion as a result.

BC initiated the project by collaborating with on-campus departments to asses curricular changes like course compression and
acceleration. Additionally, academic departments agreed to consider high school GPA and AP test scores in placement. In a
2013-14 pilot, BC collaborated with multiple community organizations to apply multiple measures to a cohort of over 500 students,
resulting in improved success rates:

* Enalish — 16.9% increase in success rates

10. Pathways Work (500 word maximum)

Describe in the box below work currently underway at your college that is directly related to
design and implementation of academic and career pathways for students.

CTE dual enroliment: In fall 2015, BC is offering 20 CTE dual enroliment courses at 6 different high schools in Kern County. All
courses will help students earn college credit at BC. Additionally, BC has partnered with the Wonderful Academy to offer an
additional 14 dual enrollment courses.

CCPT 1 and 2: BC is participating with Porterville College, Taft College, the KHSD, Delano Joint Union HSD, Kern County
Superintendent of Schools, McFarland USD, affiliated adult schools, and Westside ROP to create a consortium focused on
career pathways based on existing strong industry partnerships. This consortium offers students cohesive programs of study and
support services to assist in academic-technical skill development, career readiness-development and purposeful transitions
from HS, to postsecondary to the workplace. The pathways BC will support include Ag Mechanics, Business Management,
Construction, Bachelor of Science in Industrial Automation, Engineering Technician, Patient Care, Networking IT, and Welding.
Collaborative course redesign and dual enrollment are critical components of this grant initiative.

1+1+2 = Game Changer Grant: Bakersfield College has been awarded $400,000 to implement a program in collaboration with a
local rural high school. This program offers dual enrollment to follow the following formula: one year of college coursework in
high school (at no cost to the student), one year at BC, and two years at a university.

College Futures Grant: BC is looking to the future and intends to scale up dual enroliment. The College Futures Foundation
recently approached BC to invite a proposal for up to $500,000 over two years to implement an initiative to increase regional
bachelor degree attainment. In the proposal, BC addresses dual enroliment. With the KHSD, BC will expand dual enrollment
course offerings in college-level courses guaranteed to transfer (C-ID — statewide articulated courses) to four-year universities.
With 84% of BC’s incoming students requiring remedial coursework and just 15% of KHSD students pursuing A-G requirements,
it is imperative that BC faculty and KHSD teachers collaborate to prepare these students to succeed in college-level coursework.
To accomplish this goal, BC will offer pre-collegiate accelerated math and English courses in the high schools. Should BC secure
this grant, the College will begin offering approximately 15 transferable dual enrollment courses in Fall 2016 with plans to scale
up to over 100 courses by 2020.

JP Morgan Chase Foundation Grant: Bakersfield College has sought funding from the JP Morgan Chase Foundation to engage
students as early as middle school by intervening to offer hands-on learning opportunities embedded within structured and
networked pathways in high schools to ensure students are college and career-ready. The primary pathways goals of the project
are as follows:
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IN THE FOLLOWING SECTION #3,
RESPOND TO EACH ITEM IN TERMS OF THE AGREEMENT SCALE PROVIDED.

THIS SECTION SHOULD BE COMPLETED AND DISCUSSED BY MEMBERS OF THE COLLEGE LEADERSHIP
TEAM, WORKING AS A GROUP.

ITEMS PERTAINING TO GOVERNING BOARD COMMITMENTS
SHOULD BE DISCUSSED WITH THE BOARD.

TO THE EXTENT POSSIBLE, IT WILL BE HELPFUL ALSO TO SEEK PERSPECTIVES OF OTHER GROUPS ON
CAMPUS, AS APPROPRIATE TO THE TOPICS OF EACH SECTION.

REMARKS SHOULD BE BRIEF NOTES (1-3 BULLETS OR SENTENCES) ABOUT PARTICULAR
STRENGTHS OR CHALLENGES THE INSTITUTION
MAY BRING TO THE PATHWAYS WORK.

PLEASE NOTE THE SCALE PROVIDED FOR SECTION 3 RESPONSES IS INTENDED ONLY AS A
PROMPT FOR COLLEGE DISCUSSION AND SELF-ASSESSMENT. THIS IS NOT A QUANTITATIVE
MEASUREMENT INSTRUMENT AND SHOULD NOT BE USED AS SUCH. DO NOT AVERAGE RESULTS ACROSS
INDIVIDUAL RESPONDENTS OR ACROSS ITEMS.
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SECTION 3: PATHWAYS READINESS CRITERIA

READINESS FOR PATHWAY DESIGN & IMPLEMENTATION

LEADERSHIP
Scale: (1) strongly disagree (2) disagree (3) neutral (4) agree (5) strongly agree

College leadership is committed to substantial Check one: 1 2 3 4 15
redesign of academic programs, instruction, and Remarks:
student supports, starting with a critical review of the

extent to which the college’s academic programs This commitment can be seen in the support of substantial

rovide a clear and educationally coherent pathwa changes through compressed and accelerated coursework in
P y P y the remedial pathway. The President supported a massive

for st'udgnts to further gdqcatlon or directly to good’ scale-up in Supplemental Instruction offerings from fewer than
JObS'm fields of economic importance to the college’s | 15 courses to over 100 in a single year. Additionally, the
service area. President has supported the scale-up of the Making it Happen
(MIH) Program from a 500 student pilot to 2,700 students in

College leadership has spent at least one year laying Check one: 1 2 3 4 []5

the groundwork for major reform, including Remarks:

engagement 9f fgculty 'and staff across divisions and While improving student outcomes by utilizing student success
departments in discussions about student success data | yata has been a priority at BC for a number of years, a recent
and strategies for improving student outcomes. focus on deeper analysis and use of multiple measures has
resulted in significant program changes for the better.

Check one: 1 2 3 4 []5

College leadership is committed to a reform process
Remarks:

that will likely take 4-5 years for full implementation.
Pam Boyles notes a commitment from college leadership to the
rhanneac RC hace made in nlarement and rnmnraccad and

President/chancellor and senior administrators Check one: 1 2 3 4 [] 5
understand that implementing transformational Remarks:
pathways reforms will be hard, and they understand

specific associated challenges. College faculty have noted an understanding on the part of colle

Check one: 1 2 3 4 [] 5
Leaders have the strategic capacity to organize the Remarks:
college around a broad institutional reform strategy
and have the vision, flexibility, and confidence to
make substantial midcourse corrections as needed.
Governing board is formally committed to supporting %kor?e. 1 2 [J3 4 >
leadership through a long-term reform process that Remarks:
will involve substantial and sometimes difficult Three new trustees were recently elected to the Board of
change. Trustees.
Governing board is committed to spending regular Checkone: 1 2 [] 3 4 5
time in work sessions, retreats, and/or regular Remarks:

meetings in discussion and review of data on student
progress and completion and the work of pathways
design and implementation.
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READINESS FOR PATHWAY DESIGN & IMPLEMENTATION

MAGNITUDE OF INSTITUTIONAL CHANGE

Scale: (1) strongly disagree (2) disagree
Capacity and Commitment

Leaders in the campus community understand that
numerous systems and processes may need to be
redesigned and are committed to making
substantial changes in multiple areas including
student intake (assessment, advising, orientation,
registration, class scheduling); curriculum; and
instruction.

(3) neutral (4) agree (5) strongly agree
Assessment and Remarks

Check one: 1 2 3 [] 4 5

Remarks:

BC is in continual search of opportunities to make systemic
improvements. A recent example can be seen in BC's
decision to move to a new student application system,
CCCOpenApply.

College is committed to strengthening functions
that may be under-developed (e.g., career
advising) and scaling experiences important to
student progress and success.

Check one: 1 2 3 4
Remarks:

[] 5

BC is currently expanding in historically underdeveloped
areas on campus. For example, BC plans to hire an online
counselor, scale up its career services area, as well as

College leaders understand that pathway design
work will involve streamlining curriculum, including
potential elimination of courses and programs and
reduction of credit hours students must complete
for degree attainment.

Check one: 1 2 3
Remarks:

[] 4 5

BC is excited about this opportunity and has recently
engaged in course curriculum development to acquire state
C-ID and ADTs.

College is committed to integrating important and Check one: 1 2 3 4 [] 5

effective supports into student pathways as the Remarks:

alternative to typically disconnected and optional

services.

College leaders understand that pathways reforms W 1 2 3 4 05

will involve more structure and more prescription Remarks:

for students.

College leaders have the will and the capacity to Check one: 1 2 3 [] 4 5

shut down or substantially curtail initiatives or Remarks:

programs in order to dedicate resources to more

coherent and effective student experiences.

College leaders have the will and capacity to Check one; 1 2 3 4 05
Remarks:

reallocate resources at a substantial scale.
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FACULTY ENGAGEMENT
Scale: (1) strongly disagree (2) disagree (3) neutral (4) agree (5) strongly agree

Capacity and Commitment Assessment and Remarks |
Check one: 1 2 3 4 [] 5
College leaders, including faculty and student Remarks:
services leaders, are committed to designing and
executing a comprehensive plan for broad and deep
faculty and staff engagement in work to design and
implement pathways for students.

There is commitment from the faculty organization | Check one: 1 2 3 4 []5
(e.g., senate, council) to support the Pathway Remarks:
Project work. Steven Holmes, President of the Academic Senate, has

given full support of the project. Billie Jo Rice of the
Assessment Committee has also offered support.

At least one faculty representative is on the project | Check one: 1 2 3 4 [5
leadership team. Remarks:

If the faculty is unionized: There is commitment Check one: 1 2 3 4 5

from the faculty union(s) to support the Pathway Remarks:

Project work.

If the faculty is unionized: A union representative is Check one: 1 2 3 4 [] 5
Remarks:

on the project leadership team.

College faculty recognize that some changes in
faculty roles and responsibilities will likely be part | Check one: 1 2 3 4 []5
of the institutional change needed to support Remarks:

guided pathways for all students.
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READINESS FOR PATHWAY DESIGN & IMPLEMENTATION FRAMEWORK

DATA COLLECTION, ANALYSIS AND USE
Scale: (1) strongly disagree (2) disagree (3) neutral (4) agree (5) strongly agree
Capacity and Commitment Assessment and Remarks

Check one: 1 2 3 4 [] 5
Remarks:

BC has used longitudinal data to drive major initiatives like
Making it Happen. In fact, BC is responsible for collecting

At multiple levels within the college, disaggregated
longitudinal data on student progress and success
are regularly examined and plans are developed to

!mprc?\{e outcomes where weaknesses are and analyzing much of its own longitudinal data and is able to
identified. quickly implement data-driven improvements.
The college IR and IT functions regularly track Check one: 1 2 3 []4 5

n rticipation in rt services.
student participation in support services Remarks:

BC recently invited AccuSQL to offer a training to student
support services staff to enhance tracking and data

The college governing board regularly sees, ]

reviews and discusses data on student progress and W 1 2 3 04 >
success. REMArKS:

Faculty and student services professionals regularly Check one: 1 2 3 4 5

see, review, and discuss data on student progress

and success and determine action steps. Remarks:

Faculty and staff at BC are formally engaged in this work
through Making it Happen (MIH) as Mentors, Data Coaches,

College leaders are committed to report on Check one: 1 2 3 4 [1]5
selected metrics to establish baseline performance | Remarks:

and progress, from the beginning of the project
until three years after the 3-year project ends.
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READINESS FOR PATHWAY DESIGN & IMPLEMENTATION

TECHNOLOGY
Scale: (1) strongly disagree (2) disagree (3) neutral (4) agree (5) strongly agree
Capacity and Commitment Assessment and Remarks
The college has in place technology tools to support W 1 2 3 D4 >
academic planning and advising. Remarks:
BC uses DegreeWorks to support academic planning and
advising.
The college has in place technology tools that Check one: 1 2 3 [ 4 5
enable students, advisors, and faculty to track Remarks:
student progress through a defined pathway. DegreeWorks
The college has in place technology tools to support W 1 2 304 >
career counseling, including employment and salary Remarks:
information and transfer and bachelor’s degree
attainment data.
The college has in place technology to support Check one: 1 2 3 4 [] 5
learning analytics. Remarks:
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READINESS FOR PATHWAY DESIGN & IMPLEMENTATION
PARTNERSHIPS
Scale: (1) strongly disagree (2) disagree (3) neutral (4) agree (5) strongly agree

Check one: 1 2 3 4 []5

. . Remarks:
The college has strong partnerships with Remarks:
baccalaureate institutions that receive the largest
numbers of transfer students from the college.
There is a pattern of trust between the college and W 1 2 3 4 0>
the four-year colleges/universities at which most of | ~emarks:
the college’s transfer students enroll evidenced Of the 593 students who transferred to a CSU in 2014, 428
through data sharing about student transitions and | transferred to CSU Bakersfield. BC regularly collaborates
performance. with CSUB on events, community initiatives, and curriculum

alignment to ensure course and degree transfer, including

e B L e LI T o S o W SRS

Check one: 1 2 3 4 [] 5

The college has strong partnerships with major Remarks:

employers and workforce/ economic development
entities that can assist with alignment of pathways | Major employers are invested in BC, as is BC in serving their

to jobs with value in the labor market. labor needs. Major agriculture firms Grimmway and
Wonderful, as well as oil firms like Chervon have positive and
supportive relationships with BC. Many of these employers
offer internships to students, have donated money to the

The college has strong partnerships with the K-12 Check one: 1 2 3 4 []65
schools and systems from which their largest Remarks:
numbers of recent high school graduates come for

The largest high school district in California is in Kern County,
college enrollment.

and BC has a strong, collaborative relationship with this
district. Additionally, rural initiatives developed through SSSP
funding have helped BC develop stronger ties with rural area
schools. BC also has several representatives serving on the
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SECTION 4: STATEMENT OF INSTITUTIONAL ASPIRATION AND COMMITMENT

In 500 words or less, describe in the box below why your institution wishes to participate in the
Pathways Project and what your shared aspirations are for work to be accomplished through your
college’s participation. Please state a compelling case as to why adopting a guided pathways
model at your institution is the critical next step in helping more students complete programs,
earn credentials, and/or transfer.

According to data reported by the California Department of Education, Kern County’s educational attainment rates are bleak.
A recent study by Measure of America of 98 of the 100 largest metro areas in the United States found that Kern County has
the highest rate of those ages 16 to 24 who are not in school and not working in the state. At 21.2%, over 26,000 young
people in Kern County are entirely disengaged. Just 15% of people ages 25 and up have a bachelor’s degree or higher, and
that rate drops significantly for people of color with just 11.7% of African American/Black residents and 5.4% of
Hispanic/Latino people holding a degree.

These numbers have massive implications for the health of our county. According to the U.S. Bureau of Labor Statistics,
22.9% of the population is living below the poverty line. When disaggregated, the picture for rural Kern is even more dismal:
Delano (31.3%), McFarland (34.9%), Wasco (28.4%), Arvin (36.3%), Lamont (29.7%). Of those in poverty, people of color
are disproportionately affected. While unemployment rates in Kern County stand at 10% -- double that of the national rate --
rural areas have even more debilitating unemployment: Delano (32.7 %), McFarland (27%), Wasco (24.1%), Arvin (33.9%),

and Lamont (23.3%).

With an outlook like this in Kern County, Bakersfield Colleae recoanizes the need for immediate, aaaressive action.

Indication of governing board support (describe action taken and date):

Indication of faculty senate/council and/or faculty union support (describe action taken and date):
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	Check one 1 2 3 4 5 Remarks: This commitment can be seen in the support of substantial changes through compressed and accelerated coursework in the remedial pathway.  The President supported a massive scale-up in Supplemental Instruction offerings from fewer than 15 courses to over 100 in a single year.  Additionally, the President has supported the scale-up of the Making it Happen (MIH) Program from a 500 student pilot to 2,700 students in year two and is challenging the program to scale to 100% of all incoming students in year three.
	Check one 1 2 3 4 5 Remarks_2: While improving student outcomes by utilizing student success data has been a priority at BC for a number of years, a recent focus on deeper analysis and use of multiple measures has resulted in significant program changes for the better.
	Check one 1 2 3 4 5 Remarks_3: College faculty have noted an understanding on the part of college leadership in curricular changes and the learning curve that comes when implementing new courses.
	Check one 1 2 3 4 5 Remarks_4: 
	Check one 1 2 3 4 5 Remarks_5: Three new trustees were recently elected to the Board of Trustees.
	Check one 1 2 3 4 5 Remarks_6: 
	Check one 1 2 3 4 5 Remarks_7: BC is in continual search of opportunities to make systemic improvements.  A recent example can be seen in BC's decision to move to a new student application system, CCCOpenApply.
	Check one 1 2 3 4 5 Remarks_8: BC is currently expanding in historically underdeveloped areas on campus. For example, BC plans to hire an online counselor, scale up its career services area, as well as increase staffing in academic probation.
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	Check one 1 2 3 4 5 Remarks_19: BC has used longitudinal data to drive major initiatives like Making it Happen.  In fact, BC is responsible for collecting and analyzing much of its own longitudinal data and is able to quickly implement data-driven improvements.
	Check one 1 2 3 4 5 Remarks_20: 
	Check one 1 2 3 4 5 Remarks_21: BC uses DegreeWorks to support academic planning and advising. 
	Check one 1 2 3 4 5 Remarks_22: DegreeWorks
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	Check one 1 2 3 4 5 Remarks_25: Of the 593 students who transferred to a CSU in 2014, 428 transferred to CSU Bakersfield. BC regularly collaborates with CSUB on events, community initiatives, and curriculum alignment to ensure course and degree transfer, including course articulation agreements specific to CSUB.  BC and CSUB faculty from English, ESL, and Reading attend an annual conference called Building Bridges to engage in professional development. Learn more here: http://buildingbridgesconference.blogspot.com/
	Check one 1 2 3 4 5 Remarks_26: Major employers are invested in BC, as is BC in serving their labor needs. Major agriculture firms Grimmway and Wonderful, as well as oil firms like Chervon have positive and supportive relationships with BC. Many of these employers offer internships to students, have donated money to the college, and participate in summer camps for local K-12 students.
	Check one 1 2 3 4 5 Remarks_27: The largest high school district in California is in Kern County, and BC has a strong, collaborative relationship with this district. Additionally, rural initiatives developed through SSSP funding have helped BC develop stronger ties with rural area schools. BC also has several representatives serving on the Kern College Access and Completion project with K-12 schools to strengthen the educational pathway for all students in the county.  At a recent KCCD Board of Trustees meeting, KHSD praised BC for its recent strides to improve collaboration and transparent communication, while the Vice Mayor of Arvin helped pass a resolution in support of our President.
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	Text368: California Acceleration Project CAP
	Text369: California State University, Bakersfield 
	Text370: Bakersfield College’s student success goals are formally integrated within our strategic directions, which are evaluated on a regular basis, scored each year, and revised every three years. The strategic directions are purposeful in the single goal of student success.  (https://www.bakersfieldcollege.edu/sites/bakersfieldcollege.edu/files/StrategicDirections_Final_0.pdf). 

In the Renegade Scorecard 2.0 (https://www.bakersfieldcollege.edu/scorecard), one may find reports of the five directions (Student Learning, Student Progression and Completion, Facilities, Oversight and Accountability, and Leadership and Engagement). The directions integrate a variety of reports, planning, committee work and initiatives into a unified outcome: Student Success. Work on those directions are summarized in a "Closing the Loop" document each year.

Formal goals include:

1. Student success through the remedial pathway (Math, English, Reading and ESL)
2. Student time to completion
3. Course completion
4. Milestone completion
5. 3-year and 6-year degree, certificate and transfer completion rates
6. Specific Equity goals including access, course completion, remediation progress, milestone metrics and degree/transfer completion 
7. Student service goals associated with increased student success e.g. multiple measures placement, success after placement, completion of student education plans, early alert closed loops, and participation in counseling services
8. Student support goals such as, numbers of students participating in support services (tutoring, writing center, success lab, supplemental instruction), student improvement subsequent to support interventions
	Text371: Bakersfield College promotes data examination and use through the Renegade Scorecard 2.0 (https://www.bakersfieldcollege.edu/scorecard). Research is covered by four main entities:

1) Kern Community College District: Regular reports from district institutional research include Achieve the Dream, equity reporting, external and internal scans, and Program Review. Equity reports analyze achievement gaps and disproportionate impact. 

2) WestEd: (http://www.wested.org/) whose mission is, "improving education through research, development, and service." BC works primarily with Patrick Perry, the previous California Community Colleges Executive Vice Chancellor in charge of Technology, Research, and Information Systems. Perry’s knowledge and expertise guided the BC Renegade Scorecard, drove intervention tracking and monitoring of student progress. His key leadership role in the development of the California Community Colleges Statewide Scorecard has made him a valuable coach at our local decision making meetings.

3) RP Group (http://rpgroup.org/): whose mission is, "to provide leadership in research planning, and assessment within the California Community College System." The RP group is helping BC track student progress, student equity, and student services outcomes. We have worked primarily with Dr. Darla Cooper (Student Services (re)Defined).

4) External Contractors: Dr. Peter Riley Bahr provides individual tracking of BC student pathways and analysis of our basic skills, math and English pathways. He also analyzes the success of accelerated and compressed courses in comparison to our traditional courses, allowing us to make data informed curriculum and scheduling decisions on a real-time basis.

	Text372: BC tracks students in 6-year cohorts for completion of CTE, certificates, degree, transfer success and momentum points, disaggregated by preparedness, gender, race/ethnicity, and age.

Three-year cohorts are tracked through Achieve the Dream for success in developmental instruction, gateway math and English, course completion, persistence, and degree, certificate, or transfer rates.  These data are then disaggregated by placement levels, gender, age, race/ethnicity, enrollment status, unit load, financial aid, EOP&S, DSPS, distance education, educational goal, matriculation steps, athletes, first term of English and math attempt.

Students are tracked in student equity cohorts and then analyzed for disproportionate impact as it relates to access, course completion, remedial success, education planning, degree, certificate, and transfer and are disaggregated by age, race, ethnicity, gender, DSPS, economically disadvantaged, veterans, and foster youth.

Making it Happen cohorts are tracked for completion of matriculation steps, enrollment in Summer Bridge, support services utilization, course and overall completion.

	Text373: Bakersfield College regularly reports on metrics, which may be accessed through the Bakersfield College Renegade Scorecard.  Information available is as follows:

1. Successful completion of degrees, certificates, and transfer by prepared and underprepared students. 
2. Remedial course progression in Math, English, and ESL and successful Gateway course completion.
3. Course success.
4. Matriculation step completion.
5. Employment/Salary increase for Skills Builders and completers of degrees or certificates.

	Text374: Each of these metrics are disaggregated and examined in program review. This drives the metrics down to each member of every department, discipline, and service. The reporting flows up to the Academic Senate and College Council that review metrics annually when they  approve the Student Support Services Plan, Student Equity Plan, Basic Skills Plan, and Program Review committee high level reports. These data are used to determine adequate efforts within the Strategic Directions Plan, distribution of budget dollars, classified, and faculty positions. These data are shared broadly to determine and evaluate interventions for student success. 

Finally, these data are shared externally every year to the Bakersfield Community through meetings with the high school counselors and administrators, the Hispanic community, African American community, Rural Initiative leaders, Rotary leaders, business partners, and advisory board members. The higher level data is shared regularly with the Board of Trustees.

	Text375: 
	Text376: The CCSSE results are reviewed and analyzed by Data Coaches, which are staff and faculty trained to examine data and share it on a laymen basis with the campus. The CCSSE data are published in our Renegade Scorecard and shared with the entire campus at opening day and in various relevant committee meetings. The CCSSE benchmark results have provided strong guidance for our student support interventions. Bakersfield College is lowest in Student-Faculty Interaction and Student Effort. These were the main driving factors in the development of our Making it Happen (MIH) Program where students are engaged by faculty and mentors throughout an entire academic year. They have also contributed to decision making regarding the support service scale-up in supplemental instruction, the writing center, and in the student success lab.
	Text380: In 2011, BC had just 3 Associate Degrees for Transfer (ADT) approved.  The college slowly scaled from 2 to 9 by 2014, but quickly scaled up to 21 unique ADTs with two additional pending for the 2015-16 academic year.  Additionally, in the past three years, BC has scaled up from 68 to 128 courses with course identifiers for transfer to any CSU or UC institution.

Like many other colleges, Bakersfield College suffered a substantial hit in 2009.  Since then, BC has been rebuilding: a new President breathed life into the institution, and recent funding increases have enabled BC to prioritize student success initiatives by hiring personnel and implementing new strategies to improve completion and transfer outcomes.  
To that end, Bakersfield College’s work to improve successful remedial pathway and gateway course completion rates cannot be overlooked when discussing overall completion rates.  BC’s longitudinal cohort data on ATD Measure 1 (Successful completion of developmental instruction) indicate a steady and significant upward trend. When comparing BC’s initial (baseline) 2009-2010 cohort to our most recent cohort (2011-12), the following patterns are evident:

• 15% increase in the current successful completion rate of developmental instruction within two years
• 15% increase in successful completion of the initial college level/gateway courses in English and math
• 8% increase in students who successfully complete at least 30 college level units within six-years of enrollment
• 10% increase in the underprepared student six-year completion rate
• 5% increase in BC’s overall six-year completion rate

Notably, BC has seen major successes in equitable completion outcomes among underserved student populations:

• 16.4% increase in Hispanic student success rates in English remedial coursework, tracked over 3 years, to completion of the last developmental course
• 7% increase in African American student success rates in the same remedial coursework over 3 years
• 28.6% success rate among EOPS students in English remedial pathways compared to 24.9% general student population
• 38.8% success rate among EOPS students in math remedial pathway compared to 23.3% of general student population

	Text381: The lower Central Valley has a large base of production and logistics facilities in the following industry sectors: agricultural products processing, materials processing, manufacturing, aerospace, energy (petroleum, cogeneration, renewables), warehousing/logistics, and infrastructure/utilities. Each industry sector has a need for technical management, industrial safety, quality assurance, and other positions requiring more than an associate degree or two-year certificate of achievement. According to Economic Modeling Specialists International (EMSI) data, these types of positions in Kern County have grown over 11% since 2009 and are predicted to grow an additional 20% over the next 9 years.  

Bakersfield College is participating in the California Community College Baccalaureate Degree Pilot Program and is offering a Bachelor of Science Degree in Industrial Automation (BSIA). Students receiving this degree will be qualified for managerial track occupations which require technical training in the automation field, as well as project management, systems implementation, sales, quality control, and manufacturing operations. There are over 4,400 jobs in the Bakersfield service area that could be staffed with such graduates, with expected annual openings of 200 and median earnings of $47/hour (EMSI).

According to local industry leaders, there is a shortage of qualified technical mid- management workforce in Kern County. This is supported by Occupational Employment Statistics (OES) findings in which there is a projected 12.4% increase in demand for general and operations managers from 2012-2022. Many companies hire from out-of-state with poor retention rates. 

Bakersfield College places a high priority on career and academic advising.  BC offers general counseling support, but has also hired personnel to offer Career-Technical Education (CTE) support.  All counselors and educational advisors work with students in developing their careers paths by first assessing their academic and employment backgrounds.  Counseling staff utilize ONET Online to gather labor market information that will guide the student in choosing a high wage/high demand occupation in which the U.S. Department of Labor anticipates growth in the coming years.  Additionally, staff uses a service called Career Coach, which shows labor market information within a 50 mile radius. It shows the number of people employed in particular occupations, salary ranges, and age information of current workers.

Once a student selects a specific career path, the staff help him or her to develop a comprehensive student education plan, and meet with students each semester to monitor progress and address personal/social issues that may impede student success.  Counseling staff also support students in searching for internship opportunities that will allow them to apply the skills they have learned in the classroom in the workplace.  Finally, BC counselors and advisors use the Salary Surfer tool from The CCCCO’s website to look at earnings information based on CC degrees and certificates. 

BC’s work to meet industry demand has not gone unnoticed nationally.  In an April 2015 report, the Brookings Institute ranked Bakersfield College first in the California and sixth in the nation for the highest value-add with respect to mid-career earnings.  Brookings cited that BC offers a 17% value-add with actual mid-career earnings averaging $67,200 among graduates.

	Text382: To promote accountability around equity initiatives, BC regularly collects and disaggregates student success data by multiple indicators.  Progress and completion data by race, ethnicity, gender, and age can be viewed by the public on the Renegade Scorecard 2.0.  In addition to the general public, internal departments like the Office of Equity and Inclusion utilize it to develop data-driven student interventions, such as extended mentoring programs, math tutoring, and financial support programs.  Additionally, academic departments utilize this information when building Student Learning Outcomes.  The purposeful infusion of equity data in the scorecard is shared at community-wide meetings, such as Opening Day.
	Text383: Bakersfield College, situated in Kern County, is a Hispanic Serving Institution with 76.1% of students identifying as students of color.  Approximately 80% of students are First Generation and nearly 70% rely on some form of financial aid.  To that end, BC recognizes its distinct responsibility to improve equity in outcomes for these underserved student populations.

In response to data indicating that student progress and completion rates are particularly low among specific student populations, Bakersfield College has initiated a culture shift by developing the Office of Equity and Inclusion, hiring several management positions dedicated to student success and equity: Dean of Student Success & Pre-collegiate studies, Director of Equity & Inclusion, 2 Program Managers, as well as reallocating counseling and administrative/budget support staff to carry out this work.  Moreover, campus-wide conferences, workshops, and a television program called Equity TV highlight the need for this important work and equip faculty and staff with the tools necessary to create learning opportunities and interventions with a focus on equitable outcomes.

Among these interventions is the award-winning Making It Happen (MIH) program, which has been designed to provide intrusive support to high school students from low-income areas, which are disproportionately populated by students of color. Through this program, counseling staff and administrators go directly to high school sites to provide individualized support through the matriculation steps, including on-site assessment testing and priority course registration.  From there, students participate in an extended orientation called Summer Bridge.  During the three-day Summer Bridge, faculty members acquaint students with success strategies, resources, and introduce them to a staff or faculty mentor.  In its inaugural year, a cohort of approximately 500 students participated in Making It Happen.  This year, the program has been scaled up to over 2,700 students.

In summer 2015, BC implemented two unique Summer Bridge experiences tailored to particularly underserved students: low-income Latino students from a nearby rural high school and African American students. In each of these unique sessions, students had the opportunity to build community, ask questions of Peer Mentors who are student leaders on campus, meet assigned faculty/staff mentors, and tour the campus.  BC covered all expenses of the program, and even provided bus transportation to and from campus for students without transportation.  This active outreach is a cultural shift from the former passive acceptance of applicants to BC.  Additionally, these initiatives expand access to BC, engage faculty and staff in meaningful equity work, and, most importantly, show students that they matter.

Since the implementation of MIH, Hispanic student success rates in Basic Skills courses has increased 16% with the achievement gap between Hispanic students and the general population diminishing entirely. The gap between African American students and the general population is closing, though still apparent, with a 7% success increase.  The overall completion rate of African American students has increased from 35.9% to 38.8% since 2010.

	Text384: Among Bakersfield College’s many student success initiatives, one of critical importance to student success has been a shift in pre-collegiate curriculum pathways.  Over 80% of BC students enter unprepared and require pre-collegiate coursework to ensure readiness for college-level coursework.

Bakersfield College was responsive to data showing dismal placement and poor persistence rates in pre-collegiate courses.  By implementing a new placement test, applying multiple measures to place students, as well as training test proctors at the high schools to improve student test performance, BC has seen a significant improvement in student success in the pre-collegiate pathway. 

This significant policy change has involved various constituents to contribute to curriculum changes in pre-collegiate course pathways.  The acceleration and compression of pre-collegiate courses has saved students thousands of dollars and hundreds of semesters.  In the original English pathway, which required that students take and pass four courses before they were able to enroll in the gateway English course, just 18% of students progressed through successfully.  In the new, accelerated pathway, 57% of students are progressing through and successfully completing the requirement in a single course.  This institutional shift has saved students well over $1.2 million in tuition and over 560 semesters of time.

	Text385: The foundation of President Christian’s leadership model relies on the collaborative campus-wide involvement of faculty, staff, and administrators.  In the past three years of her presidency, she has initiated significant institutional movement toward the campus-wide integration of student success initiatives.  To accomplish this goal, BC has demonstrated this commitment through organizational change and innovative resource allocation.  In addition to aggressively pursuing grant and other external funding to support personnel increases in dual enrollment, pathways development, rural initiatives, outreach, and student support areas, a notable reallocation has been in the planning process for participation in the Baccalaureate Degree Pilot Program.  Notably, the California Community Colleges Chancellors Office announced BC has one of just 15 colleges in the state to pilot the program in January 2015.

During this process, the KCCD Board of Trustees approved a detailed budget developed for the 8 year pilot program timeline.  In this budget, Bakersfield College committed to the redirection of resources to support the BSIA:  four new full-time faculty members for the program, facility renovation to accommodate a new automation lab, equipment purchases, and funding for curriculum development and professional development activities. In addition, BC reassigned a dean to supervise this program, while also earmarking funding for clerical and counseling support.  BC renovated office space to create a centralized location for support of the program.  Looking forward, BC intends to share existing faculty and facilities to ensure success of the program. 

	Text386: Under the leadership of President Christian, BC has developed an institutional movement of campus-wide integration of initiatives which has resulted in an improved capacity for scalability through collaboration with campus- and community-based stakeholders.  A notable example of this work is demonstrated through BC’s scale-up of its application of multiple measures of assessment to incoming students to improve course placement and expedite student completion of remedial pathways.

By utilizing national research that indicates testing alone as a placement measure is rife with error – often resulting in a 25% misplacement of students, BC recognized that colleges are disadvantaging already underprepared students who suffer lower success rates and a longer remedial pathway to successful college-level course completion as a result.

BC initiated the project by collaborating with on-campus departments to asses curricular changes like course compression and acceleration.  Additionally, academic departments agreed to consider high school GPA and AP test scores in placement.  In a 2013-14 pilot, BC collaborated with multiple community organizations to apply multiple measures to a cohort of over 500 students, resulting in improved success rates:

• English – 16.9% increase in success rates 
• Math – 22.0% increase in success rates 
• 20% decrease in student enrollment in courses three and four levels below transfer, with concurrent increases in levels one and two levels below transfer

In 2014-15, BC scaled up the initiative to reach over 2,700 students and intends to scale up to 100% of all first-time students in 2015-16.

	Text387: CTE dual enrollment: In fall 2015, BC is offering 20 CTE dual enrollment courses at 6 different high schools in Kern County.  All courses will help students earn college credit at BC.  Additionally, BC has partnered with the Wonderful Academy to offer an additional 14 dual enrollment courses.

CCPT 1 and 2: BC is participating with Porterville College, Taft College, the KHSD, Delano Joint Union HSD, Kern County Superintendent of Schools, McFarland USD, affiliated adult schools, and Westside ROP to create a consortium focused on career pathways based on existing strong industry partnerships. This consortium offers students cohesive programs of study and support services to assist in academic-technical skill development, career readiness-development and purposeful transitions from HS, to postsecondary to the workplace. The pathways BC will support include Ag Mechanics, Business Management, Construction, Bachelor of Science in Industrial Automation, Engineering Technician, Patient Care, Networking IT, and Welding.  Collaborative course redesign and dual enrollment are critical components of this grant initiative.

1+1+2 = Game Changer Grant: Bakersfield College has been awarded $400,000 to implement a program in collaboration with a local rural high school.  This program offers dual enrollment to follow the following formula: one year of college coursework in high school (at no cost to the student), one year at BC, and two years at a university.

College Futures Grant: BC is looking to the future and intends to scale up dual enrollment.  The College Futures Foundation recently approached BC to invite a proposal for up to $500,000 over two years to implement an initiative to increase regional bachelor degree attainment.  In the proposal, BC addresses dual enrollment.  With the KHSD, BC will expand dual enrollment course offerings in college-level courses guaranteed to transfer (C-ID – statewide articulated courses) to four-year universities. 
With 84% of BC’s incoming students requiring remedial coursework and just 15% of KHSD students pursuing A-G requirements, it is imperative that BC faculty and KHSD teachers collaborate to prepare these students to succeed in college-level coursework.  To accomplish this goal, BC will offer pre-collegiate accelerated math and English courses in the high schools. Should BC secure this grant, the College will begin offering approximately 15 transferable dual enrollment courses in Fall 2016 with plans to scale up to over 100 courses by 2020.

JP Morgan Chase Foundation Grant: Bakersfield College has sought funding from the JP Morgan Chase Foundation to engage students as early as middle school by intervening to offer hands-on learning opportunities embedded within structured and networked pathways in high schools to ensure students are college and career-ready. The primary pathways goals of the project are as follows:

• Create an engaged student base in middle schools and high schools while improving readiness for stem career pathways by offering week-long summer academies
• Improve industry partnerships and reduce the skill gap for entry-level health care professionals by offering internship experiences to high school and college students
• Engage faculty, staff and administrators in meaningful professional development to implement best practices in structured pathways

	Text388: Pam Boyles notes a commitment from college leadership to the changes BC has made in placement and compressed and accelerated courses.
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	Text496: BC recently invited AccuSQL to offer a training to student support services staff to enhance tracking and data collection.
	Text497: 
	Text498: Faculty and staff at BC are formally engaged in this work through Making it Happen (MIH) as Mentors, Data Coaches, and Classroom Interventionists. MIH faculty and staff meet monthly to review data, but also engage regularly in professional development.
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	Text561: According to data reported by the California Department of Education, Kern County’s educational attainment rates are bleak.  A recent study by Measure of America of 98 of the 100 largest metro areas in the United States found that Kern County has the highest rate of those ages 16 to 24 who are not in school and not working in the state.  At 21.2%, over 26,000 young people in Kern County are entirely disengaged. Just 15% of people ages 25 and up have a bachelor’s degree or higher, and that rate drops significantly for people of color with just 11.7% of African American/Black residents and 5.4% of Hispanic/Latino people holding a degree.

These numbers have massive implications for the health of our county.  According to the U.S. Bureau of Labor Statistics, 22.9% of the population is living below the poverty line.  When disaggregated, the picture for rural Kern is even more dismal: Delano (31.3%), McFarland (34.9%), Wasco (28.4%), Arvin (36.3%), Lamont (29.7%).  Of those in poverty, people of color are disproportionately affected. While unemployment rates in Kern County stand at 10% -- double that of the national rate -- rural areas have even more debilitating unemployment: Delano (32.7 %), McFarland (27%), Wasco (24.1%), Arvin (33.9%), and Lamont (23.3%).

With an outlook like this in Kern County, Bakersfield College recognizes the need for immediate, aggressive action.  Community colleges are the key to equitable educational attainment; this drives BC’s priorities, and has been the foundation from which the College has envisioned and implemented institutional, instructional, and student service policy changes. 

From using Multiple Measures to place students in higher levels of English and math while redesigning curriculum in basic skills to partnering with groups like the NAACP to improve dialogue with parents, BC is working in new and innovative ways.  Already engaged in an aggressive student success agenda which creatively leverages its strong partnerships and knowledgeable human resources, BC is prepared to commit to the intensive work necessary to develop guided pathways supporting student degree completion.  This transformational work is vital if BC is to address the significant need in Kern County by improving opportunities and support for students to enter and complete degree pathways which will place them at an advantage in our unique labor market.

BC is positioned to realize these efforts as a direct result of a shift in leadership approach from hierarchical to distributed, aligned and grounded in connectivity.  The AACC Pathways Project will allow us to capitalize on that momentum to fill these critical needs in our community.

BCs goals are many, but of primary focus through the Pathways Project are:
• Transfer and Completion: Increase associate’s degree completion rate, the rate of transfer to four-year baccalaureate degree institutions, and the rate of attainment for baccalaureate degrees in Kern County.
• Equity: Increase course completion rates, milestone achievement, transfer and degree completion for disproportionately affected student populations
• Engaged and Distributed Leadership: Capitalize on the climate of engaged leaders with a sense of shared responsibility at BC and throughout the community.
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	Text577: CCSSE data revealed that BC’s Student Effort benchmark was -1.1 among other large colleges and -1.8 among the 2014 CCSSE cohort. The Student-Faculty Interaction benchmark was .3 difference of other large colleges and 1-1.5 below 2014 the cohort. In analyzing the questions of which the benchmarks were composed, BC recognized a need to engage students in innovative ways. Additionally, faculty were largely unaware of their important role in delivering intrusive direction to students. These data drove the development of a new initiative called Making it Happen (MIH) in which BC assigns mentors to a high-need cohort of incoming students. 

This initiative was coupled with a new placement model utilizing multiple measures beyond the test based upon high school GPA. In its pilot year, 326 students were assigned faculty, classified or administrative mentors. In total, there were 22 full-time faculty, 3 adjunct, 4 classified staff, and 12 administrative management mentors. Mentors completed training in early alert (SARS), Habits of Mind success strategies, student educational planning, support services, financial aid, and course of study offerings. The 2014 MIH goals focused on increasing success by connecting earlier in the educational pipeline, providing timely information and guidance through a mentoring component, and increasing student academic engagement through the implementation of classroom interventions like SARS and Habits of Mind. BC recognized it is vital to target student time to completion through better placement using multiple measures, a new placement test and testing process, and faster remediation through specialized curriculum. Finally, providing basic skills support and supplemental instruction is central in follow-up with at-risk students.

MIH expected outcomes were to improve services, implement innovative and customized courses designed to promote successful student progression into core courses, develop articulation agreements, as well as support programs designed to facilitate the transfer of students from high school to BC, and BC to four-year institutions. BC also intended to utilize the program to identify and correct institutional barriers to success while increasing completion rates (certificates, degrees, transfer).

A tangible success was in the insight mentors gained through students in better understanding institutional barriers that were previously overlooked. Mentors identified financial aid, course access, and course selection as major barriers. A second, impressive outcome was that participating students succeeded at the same or higher rate in all courses but math as the general student population, and progressed through remedial pathways in less time.

BC utilized this second set of data to make modifications to the program following a thorough evaluation of the pilot program. MIH scaled up the 2015 cohort to 2,700 students. Equipped with a new web-based test, BC began intrusively offering all matriculation steps on-site at high schools, including individualized registration support.  In the 2014 MIH cohort, approximately 75% of students were registered in math and English the first semester. In the 2015 cohort, that number improved to 86%. Student Education Plan completion has increased from 32% in 2011 to 42.2% in 2013 with marked increase among the most underserved student populations, particularly for students of color.

	Text578: Assessment of Student Learning Outcomes (SLOs) are reviewed annually through program review. Course SLOs are modified during curriculum review and aligned with statewide C-ID outcomes when assigned the statewide transfer number. Integration of outcomes from course to program to institution occur in regular assessment meetings for each discipline area.

BC has recently reviewed and updated our Institutional Learning Outcomes (ILO). Included now are four accessible outcomes all students should attain before completion of any program. These outcomes are:

1) Think -- think critically and evaluate sources and information for validity and usefulness, 
2) Communicate – communicate effectively in both written and oral forms, 
3) Demonstrate – demonstrate competency in a field of knowledge or with job-related skills, and
4) Engage – engage productively in all levels of society – interpersonal, community, the state, the nation, and the world.

	Text579: Recent assessment of the critical thinking (ILO) with an 800 student cohort provided unexpected data concerning basic skills coursework, sophomore level coursework and general education coursework without any placement or prerequisites. The data revealed that students scored higher in basic skills courses than in the completely open general education courses. This data fueled BC to reallocate funding to scale up supplemental instruction from 17 sections (Spring 2014), to 27 sections (fall 2014, to over 40 sections (Spring 2015), to over 100 sections (Fall 2015).

Individual course and program assessments are integrated into the program review done annually by every department and service.



