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	BC ASSESSMENT COMMITTEE MEETING
February 10, 2017 1045-1215 in Collins Conf Center
Agendas, Minutes and Meeting Materials on the Committee Website
https://committees.kccd.edu/bc/committee/assessment

	
	
	Present: Di Hoffman, Faith Bradham, Mindy Wilmot, Helen Acosta, Gayle Richardson, Michelle Hart, John Kelleher, Zannie Dallara, Darrin Ekern, Eleonora Hicks, Pam Davis, Nigie Shi, Ronnie Knabe, Justin Flint, Edie Nelson.
	

	
Bakersfield College Mission
Bakersfield College provides opportunities for students from diverse economic, cultural, and educational backgrounds to attain Associate and Baccalaureate degrees and certificates, workplace skills, and preparation for transfer. Our rigorous and supportive learning environment fosters students’ abilities to think critically, communicate effectively, and demonstrate competencies and skills in order to engage productively in their communities and the world.


ASSESSMENT COMMITTEE
GOALS 2016-2017

Goal 1:  Ensure that learning outcome assessment is consistent with the mission of the college

BC Strategic directions: 1,2



Goal 2:  Address the needs of students and the community

BC Strategic directions: 1,2,5



Goal 3:  Meet the requirement of law and regulation

BC Strategic directions: 4,5

	1
	Call to Order & Welcome! (Kate & Di)
(Pass around Snack List)
Discuss meeting time, membership-Di is going to send a survey monkey out tomorrow to determine if there is a better time and day for the committee to meet. 
	5 min
10 min

	
	3
	Review and approval of 1/27/17 minutes (posted) - Di is going to send out an email to approve the last meetings minutes. 

	5 min

	
	4
	Old Business/Workshop:
· eLumen update-Di mentioned that our facility really need to learn how to use/enter information. She will also have another training session in March. She also would like to have training be part of Flex week and would like many of the committee to be familiar with it to help others. She is sure eLumen will let you know what SLO’s still need assessment. Mentioned that Canvas and eLumen are working together. eLumen has additional package called ePortfolio where students can view all SLO’s they have attained. 
· Update on 6 yr SLO assessment plans-Edie mentioned that there were a few turned in and uploaded. Still many missing.
· Is money going to be the key to success? Staff is going to need some type of drop-in support. 
· Helen Acosta shared a Draft of a PLO Narrative for Spring.
	
5 min
5 min


	
	6
	New Item
· 
[bookmark: _MON_1549190010]Report on SLO Symposium-Attached are the notes from Di including Ronnie, Faith and Mindy’s. 
	
20 min

	
	7
	Brainstorming-Included with the agenda were several Accreditation Standards. Di asked us to mark what items we felt were the responsibility of the committee. She is putting together a list of what we discussed. 
Assessment Committee Learning Outcome(s) (SEE ATTACHED)
Activities to get there:  SMART
S- Specific
M – Measurable
A – Achievable/Attainable
R – Relevant
T – Time-limited
	40 min

	
	
	Next Meeting: February 24th, 2017 from 1045-1215 in Collins
   
	



	NAME OF COMMITTEE

	ASSESSMENT COMMITTEE

	COMMITTEE CHARGE
	The Assessment Committee is a standing governance committee that coordinates all processes related to the assessment of Institutional, Program, and Student Learning Outcomes.  The primary purpose of this committee is to help support student learning by ensuring that learning outcome assessment is consistent with the mission of the college, addresses the needs of students and the community, and meets the requirements of law and regulation.  As such, the Assessment Committee:
· Identifies needs of faculty and staff regarding assessment processes and provides needed training. 
· Communicates with all committees, organizations, or areas involved in assessment on campus (e.g. Curriculum Committee, Program Review Committee, Academic Senate, etc.).
· Independently evaluates proposals for new and/or revised Program Learning Outcomes and/or revised Student Learning Outcomes. 
· Assists programs in disaggregation, and analysis of learning outcome achievement for subpopulations of students to identify gaps and implement assessment plans to mitigate those gaps.
· Helps to develops and implement procedures to assure an effective means of outcome assessment appropriate to the learning needs of students in each program while adhering to the requirements of law and regulation.
· Ensures a faculty co-chair functions as a member of the Academic Senate Executive Board

	SCOPE OF AUTHORITY
	In order to maintain administrative oversight of the entire range of campus assessment activities, the Assessment Committee meets at least once per month (during the academic year) to set college-wide assessment goals, plan for the Community College Survey of Student Engagement and Noel-Levitz schedules, and assess needs of faculty and staff in regard to assessment training.

	REPORTS TO
	The Assessment Committee reports to the Executive Vice President of Academic Affairs and Student Services. 

	COMMUNICATES WITH
	The Assessment Committee communicates regularly with faculty through Assessment Committee representatives, Academic Senate, College Council, and the Faculty Chairs and Deans Council.

	MEMBERSHIP
	The Assessment Committee will have one faculty co-chaired and one administrative co-chair.
· Two administrative representatives
· Articulation Officer 
· Academic Senate representatives (1 representative from each department and 3 members-at-large)
· Unrepresented department positions will fall to the department chair
· One Student Government Association Representative 




Standard I: Mission, Academic Quality and Institutional Effectiveness,
and Integrity

B. Assuring Academic Quality and Institutional Effectiveness
Academic Quality
1. The institution demonstrates a sustained, substantive and collegial dialog about student outcomes, student equity, academic quality, institutional effectiveness, and continuous improvement of student learning and achievement.

2. The institution defines and assesses student learning outcomes for all instructional programs and student and learning support services. (ER 11)


3. The institution establishes institution-set standards for student achievement, appropriate to its mission, assesses how well it is achieving them in pursuit of continuous improvement, and publishes this information. (ER 11)


4. The institution uses assessment data and organizes its institutional processes to support student learning and student achievement.


5. The institution assesses accomplishment of its mission through program review and evaluation of goals and objectives, student learning outcomes, and student achievement. Quantitative and qualitative data are disaggregated for analysis by program type and mode of delivery.


6. The institution disaggregates and analyzes learning outcomes and achievement for subpopulations of students. When the institution identifies performance gaps, it implements strategies, which may include allocation or reallocation of human, fiscal and other resources, to mitigate those gaps and evaluates the efficacy of those strategies.


7. The institution regularly evaluates its policies and practices across all areas of the institution, including instructional programs, student and learning support services, resource management, and governance processes to assure their effectiveness in supporting academic quality and accomplishment of mission.


8. The institution broadly communicates the results of all of its assessment and evaluation activities so that the institution has a shared understanding of its strengths and weaknesses and sets appropriate priorities.





9. The institution engages in continuous, broad based, systematic evaluation and planning. The institution integrates program review, planning, and resource allocation into a comprehensive process that leads to accomplishment of its mission and improvement of institutional effectiveness and academic quality. Institutional planning addresses short- and long-range needs for educational programs and services and for human, physical, technology, and financial resources. (ER 19)


C. Institutional Integrity
1. The institution assures the clarity, accuracy, and integrity of information provided to students and prospective students, personnel, and all persons or organizations related to its mission statement, learning outcomes, educational programs, and student support services. The institution gives accurate information to students and the public about its accreditation status with all of its accreditors. (ER 20)


3. The institution uses documented assessment of student learning and evaluation of student achievement to communicate matters of academic quality to appropriate constituencies, including current and prospective students and the public. (ER 19)


Standard II: Student Learning Programs and Support Services
A. Instructional Programs
3. The institution identifies and regularly assesses learning outcomes for courses, programs, certificates and degrees using established institutional procedures. The institution has officially approved and current course outlines that include student learning outcomes. In every class section students receive a course syllabus that includes learning outcomes from the institution’s officially approved course outline.


8. The institution validates the effectiveness of department-wide course and/or program examinations, where used, including direct assessment of prior learning. The institution ensures that processes are in place to reduce test bias and enhance reliability.


10. The institution makes available to its students clearly stated transfer-of-credit policies in order to facilitate the mobility of students without penalty. In accepting transfer credits to fulfill degree requirements, the institution certifies that the expected learning outcomes for transferred courses are comparable to the learning outcomes of its own courses. Where patterns of student enrollment between institutions are identified, the institution develops articulation agreements as appropriate to its mission. (ER 10)

11. The institution includes in all of its programs, student learning outcomes, appropriate to the program level, in communication competency, information competency, quantitative competency, analytic inquiry skills, ethical reasoning, the ability to engage diverse perspectives, and other program-specific learning outcomes.




12. The institution requires of all of its degree programs a component of general education based on a carefully considered philosophy for both associate and baccalaureate degrees that is clearly stated in its catalog. The institution, relying on faculty expertise, determines the appropriateness of each course for inclusion in the general education curriculum, based upon student learning outcomes and competencies appropriate to the degree level. The learning outcomes include a student’s preparation for and acceptance of responsible participation in civil society, skills for lifelong learning and application of learning, and a broad comprehension of the development of knowledge, practice, and interpretive approaches in the arts and humanities, the sciences, mathematics, and social sciences. (ER 12)

13. All degree programs include focused study in at least one area of inquiry or in an established interdisciplinary core. The identification of specialized courses in an area of inquiry or interdisciplinary core is based upon student learning outcomes and competencies, and include mastery, at the appropriate degree level, of key theories and practices within the field of study.

16. The institution regularly evaluates and improves the quality and currency of all instructional programs offered in the name of the institution, including collegiate, precollegiate, career-technical, and continuing and community education courses and programs, regardless of delivery mode or location. The institution systematically strives to improve programs and courses to enhance learning outcomes and achievement for students.

Standard III: Resources
A. Human Resources
6. The evaluation of faculty, academic administrators, and other personnel directly responsible for student learning includes, as a component of that evaluation, consideration of how these employees use the results of the assessment of learning outcomes to improve teaching and learning.

Standard IV: Leadership and Governance
A. Decision-Making Roles and Processes

4. Faculty and academic administrators, through policy and procedures, and through well-defined structures, have responsibility for recommendations about curriculum and student learning programs and services.


B. Chief Executive Officer
3. Through established policies and procedures, the CEO guides institutional improvement of the teaching and learning environment by: ensuring that the allocation of resources supports and improves learning and achievement

C. Governing Board
8. To ensure the institution is accomplishing its goals for student success, the governing board regularly reviews key indicators of student learning and achievement and institutional plans for improving academic quality.


	Direction #1   Student Learning

	A commitment to provide a holistic education that develops curiosity inquiry, and empowered learners.

	#
	Initiative
	How will you evaluate and document the initiative’s success?
	What committee or position would be responsible? (The person closing the loop and reporting out)
	Scoring
	Action Plan
	Evidence

	Academic Evaluation

	1.8
	Assess and map SLOs, PLOs, AUOs and ILOs.
	Monitor Annual Assessment Report and Program Reviews.
See Scorecard Data Strands.
	Assessment Committee
	perpetually in progress
	Collected through Program Review process; analyze results; contact programs without assessments; complete all documentation for ACCJC report due in March 2017.
	 

	1.8
	Assess and map SLOs, PLOs, AUOs and ILOs.
	Monitor Annual Assessment Report and Program Reviews.
See Scorecard Data Strands.
	Assessment Committee
	perpetually in progress
	Collected through Program Review process; analyze results; contact programs without assessments; complete all documentation for ACCJC report due in March 2017.
	

	1.9
	Disaggregate and analyze learning outcomes and achievement for subpopulations of students to identify performance gaps and implement strategies to mitigate those gaps.
	Analyze disaggregated data as it relates to learning outcomes to determine effect on gaps.
See Scorecard Data Strands.
	Assessment Committee

Equal Opportunity & Diversity Advisory Council (EODAC) 
	in progress
	We have been disaggregating achievement data for years and will continue with this process.  District purchased eLumen software in order to facilitate disaggregation of learning outcomes.  Elumen modules include assessment, curriculum, program review, and strategic planning.  Implementation during 2016-17.  The college needs to hire a researcher to gather data and provide analysis expertise.  Recommended to have eLumen assessment training during Spring 2017 Professional development  week
	




	
	
	
	
	
	
	

	Direction #4  Oversight & Accountability

	A commitment to improve oversight, accountability, sustainability, and transparency in all college processes.

	#
	Initiative
	How will you evaluate and document the initiative’s success?
	What committee or position would be responsible? (The person closing the loop and reporting out)
	Scoring
	Action Plan
	Evidence

	Student Learning & Achievement

	4.1
	Monitor student learning and student achievement.
	Positive impact of SLOs/PLOs/ILOs on student learning; Renegade Scorecard shows progress; annual ACCJC report is relatively easy to fill out.
	Assessment Committee,

Institutional Research 
	perpetually in progress
	We pulled the Assessment Questions from both the Annual Update and the Comprehensive Program Review forms and put them on a separate form similar to the Professional Development, ISIT/Technology, and Facilities forms so that we have earlier access to analyze them.
	 

	4.1
	Monitor student learning and student achievement.
	Positive impact of SLOs/PLOs/ILOs on student learning; Renegade Scorecard shows progress; annual ACCJC report is relatively easy to fill out.
	Assessment Committee,

Institutional Research 
	perpetually in progress
	We pulled the Assessment Questions from both the Annual Update and the Comprehensive Program Review forms and put them on a separate form similar to the Professional Development, ISIT/Technology, and Facilities forms so that we have earlier access to analyze them.
	 

	Accountability

	4.13
	Ensure internal deadlines are met.  Examples include Program and Curricular Reviews.
	Internal deadlines are clearly publicized and met.  Committees and other entities need procedures to deal with late work and report that deadlines have been met.
	AIQ
All Committees
	in progress
	We merged annual outcomes assessment documentation with program review due in the fall.  We need to examine what was turned in, identify gaps, and work with departments.
	 

	
	
	
	
	
	
	




	
	
	
	
	
	
	

	
	
	
	
	
	
	

	Additional Initiatives the Committee is Working On

	 
	Initiative
	Applies to which Strategic Direction(s)?
	How will you evaluate and document the initiative’s success?
	Scoring
	Action Plan
	Evidence

	 
	Develop and Implement an Assessment Coaching Pilot.
	1.8 and 4.1
	This will be completed when members are officially assigned  departments for which they are responsible.  Training will also be provided to the members.
	completed
	Revised charge, includes membership from each department 2015-2016
	 

	 
	Develop a Handbook describing the duties of committee members as well as additional assessment information.
	 
	This will be completed when the official handbook is completed this winter break.
	not yet begun
	To be reevaluated Spring 2017 and with eLumen implementation
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[bookmark: _c4xfiu59qxj]Keynote: “Telling our stories: Narratives of Student Learning” ~ Natasha Jankowski, National Institute of Learning Outcome Assessment (NILOA)



NILOA was founded in 2008. It’s mission: discover & disseminate effective use of assessment data to strengthen undergraduate education and support institutions in assessment efforts.



Communication issue with learning outcomes: we aren’t doing a good job letting faculty understand what we’re assessing and why. 

· Assessment is a question of epistemology and ontology, not just data.



NILOA has developed a transparency framework that allows people to see:

· Where are people talking about assessment and what are they saying?

· How can we talk about the work that we’re doing?

· Other colleges need to see what we’re doing so that work can be shared 

· Internal and external communication/transparency

· Transparency = awareness of learning outcome statements

· Students don’t know what they should be learning

· Faculty complain most about reporting forms for assessment--maybe we should listen to faculty complains and see if any of their complaints are actionable

· The value of purpose of engaging in assessment isn’t clear to faculty or students

· What is the role of the student in assessment?? 

· We should be doing assessment with them, not on them

· Link to transparency framework http://www.learningoutcomesassessment.org/TransparencyFramework.htm



Equity & Assessment

· We mandate exact ways of meeting an outcome, but if students can meet that outcome in other ways than the mandated way, we shouldn’t discount their method--they can still meet the outcome!

· We often solve problem without talking to the student about it. If we are truly about learning, we should be learning from student perspectives. 

· How can students learn in an environment where people have already made biased assumptions about their abilities? 

· Need to talk to our students and figure out what is driving their behaviors.

· Many don’t realize they are being assessed. They report they would have performed better or taken the assessment more seriously had they know what was happening and what the stakes were. 

· Assessment cannot be about improving student learning if we don’t listen to our students

· We can’t make causal statement about learning

· We need to consider our theory of change

· “Change moves at the speed of trust”--we cannot be change agents without first building trust

· Theory of change is a process of outlining causal pathways

· We must articulate any underlying assumptions that can be tested and measured

· It provides a roadmap for getting from A to B

· We need to have root cause conversations: why aren’t students learning or meeting the outcome?

· Root causes = not only exploring what happened but why it happened

· Moves beyond surface-level problem identification and examines underlying assumptions

· Resource: Equity and Assessment: Moving Towards Culturally Responsive Assessment  http://learningoutcomesassessment.org/documents/OccasionalPaper29.pdf



What does good assessment look like?

· NILOA has an assessment rubric that we could use.

· Book: Using Evidence of Student Learning to Improve Higher Education





Add’l notes/comments/ideas (Di)



· Good examples - Kansas State, Capella

· Have developed Root cause conversation - “why are students not learning/meeting SLO’s”

· Need to ensure that STUDENTS know the SLO’s - speaker discussed that had airplane conversations with college graduates, asked “what did you learn in college?” - they stated nothing… CONTENT VS ENGAGEMENT

· Value and purpose of engagement not properly explained

· Asking students what activities would you do meet this SLO

· What does good assessment look like?  - “Why do we think that what we are doing, for these students, will lead to enhanced learning, at this time?”

[bookmark: _y2jx5s34ngtz]Breakout Session 1

Finding/Creating Meaning in SLO Assessment (Faith) ~ Randy Beach, Southwestern College



A thought: all of the Assessment chairs at this symposium are called SLO Coordinators: why don’t we call Di & Kate SLO Coordinators? Why is our committee called Assessment and not the SLO committee or the Learning Outcome committee?



A basic tenet of SLO assessment: In order to have meaningful dialogue about SLOs, we must first write meaningful SLOs. 

· Many roadblocks keep assessment from being meaningful and relevant for faculty. 

· We need to create a culture where we do not complete SLO assessment for compliance, but do it as part of an institutional strategy to improve student learning an elevate student success.

Every assessment matters.

· A lot of the work on creating meaningful SLO assessment is individual--sitting down with faculty individually and converting them one by one. 

· We should show them how SLO assessment already connects to what they are doing.

· Most of them are assessing SLOs in each assignment: one idea is simply to write SLO being assessed at the top of the assignment so it’s clear to students (and to the faculty assessing that SLO!).

· One good incentive is for SLOs to be tied to resource allocation (note: I believe we already do this at BC through Program Review)

· It is impossible to have a student voice in planning decisions until you input outcome data. 

To make SLO assessment meaningful…

1. Write meaningful SLOS

a. Clearly differentiate between SLOs and objectives.

i. Objective = “Instructor will teach…”

ii. Outcome = “Student will do…”

b. Objectives are not measureable, as the objective drives the outcome.

i. An objective is a future activity while the outcome is a present, measurable action.

c. There needs to be clear and consistent communication re: definitions of objectives and outcomes across campus. Language is important.

i. The first thing that should be done when creating a new course is to create the SLOs, then the objectives, then the course outline.

ii. It might be helpful to create an SLO rubric for faculty. 

2. Understand what assessment is

a. Course level assessment: Outcomes for Gen Ed courses are the best tool for helping students understand why that course is meaningful to them

b. Program level assessment: The courses in the program are aligned to support student proficiency in the skills/abilities faculty desire in students. 

c. Results are used to create meaningful dialogue between student and instructor about how instruction and student services can increase student success. 

i. Results and actions must be documented and reviewed to be useful outside of that interaction. 

ii. SLO assessment should be as essential as giving students syllabi. SLO assessment is a research tool for faculty!!

3. Create authentic assessments

a. An authentic assessment asks students to generate ideas and products, rather than choose a reponse to demonstrate what they know/can do

i. No forced-choice methods (multiple choice, true/false, etc.)

b. Summative assessment is more helpful than formative assessment

c. Assessments must allow students to give concrete examples of performance.

d. One idea is to ask students how they think they’ll reach the outcomes for the class.



Focusing on Student Learning through Faculty Learning Communities (Mindy) ~ Mariann Fedele-McLeod and Cherise Moore, American Institute for Research



Faculty learning communities (FLCs) are a “comprehensive, in-service professional learning process that supports institutions of higher learning to improve student academic achievement and be more accountable by impacting teaching and learning.” 

This workshop was focused at assessment at the classroom level. Faculty with similar subject matter decides upon common formative assessments, a rubric for evaluation, and a  proficiency rate. Once assessment is completed, data is shared amongst the team, analyzed, and best practices are discussed. 

Note: Local K-12 has been participating in this practice for years. 



Connecting What’s Possible (Di)  ~ Matt Coombs, eLumen



Basically this was a demonstration about what eLumen can do.  It was good to see though a few big things:

· How to Canvas and eLumen are working together to align (hopefully to decrease duplication of work by faculty)

· SLO Assessment plans can be input into eLumen, then would automatically notify faculty of SLO assessment due

· Can be as specific or basic as you want (can have a set assessment rubric, but if faculty want they can use their own)

· They have an additional piece called Student Engagement, that will show a “transcript” with SLO’s met by the student and how they met them

*There was not really enough time to go over very much during this 1 hour session.  It left me with a LOT of questions and little overwhelmed about the process of setting up, educating faculty here.  BUT it can do a lot!  So really need to invest the time NOW to get everyone onboard!



The Evasive SLO Process: Engaging Faculty in a Sustainable System (Ronnie) ~ Amanda Ryan-Romo, East Los Angeles College (former SLO Coordinator)



How did they get the cooperation of faculty?

Stipends

Inservice

Flex day activities

 

The first step East LA College took was to hire a permanent Learning Assessment Coordinator

This provided consistency with the process and training



The second step was to identify, train, and pay faculty members to be a department SLO facilitator.



To make this happen - need the support of the college president, senate president, chair of chairs, and union president.



The training for SLO facilitators started in the summer - just before flex week.

The training was a total of 30 hours:

20 hours of face-to-face instruction

10 hours of work to demonstrate proficiency

The SLO facilitators were paid $500 for the training.



The SLO facilitators did work during the semester - $750/semester

	ACCJC Basic Training was complete

	Attend the learning assessment committee meetings

	Develop SLO plan and timeline for meeting proficiency

	Ensure data and reports are entered into tracking system

	Provide data to department chair on faculty participation (this was removed after 1st semester)

	Document meetings held for discussion of SLO results



Initial training started with looking at history of assessment of student learning

	John Dewey / Edward Thorndike

	Discussed SLO’s and neuro education

	Old Bloom’s taxonomy vs New Bloom’s



East LA also had 3 campus facilitators - each had 0.4 of release time that came out of department budget

The college made the commitment to keep the training and pay to get through their accreditation and use until they were proficient on elumen 



Faculty training was done as sessions during flex week. Departments also did training during department meetings with their SLO facilitator.



The faculty focused on course learning outcomes

Department chairs did program learning outcomes

They trained faculty and chairs to writing outcomes, mapping to PL0’s and ILO’s



Training included best practices - do what works for your department and program

Nursing example - multiple choice tests

SLO’s need to be written for the students



The SLO facilitators work the first semester:

	Review SLO’s and helping improve the quality

	ID gaps in the department

	Help faculty understand the SLO process



East LA College decided to assess all courses/all sections 2 times in a 3 year period



Perkins money - CTE was used to pay faculty to do assessment

[bookmark: _ojn3ryubvpwe]Breakout Session 2

Panel Discussion: Engaging Faculty in Institutional Assessment (Mindy, Di) ~ Kelly Burke, Rebecca Eikey, and Cindy Stephens, College of the Canyons



This panel discussion detailed the journey that College of the Canyons has taken to develop their outcomes. They have only recently developed their Institutional Learning Outcomes which based on AAC&U’s LEAP Outcomes. https://www.aacu.org/leap/essential-learning-outcomes

· There is much chatter about assessing soft skills in the future.

· Get students involved in the process. Ask them what it is they expect to see and/or do before leaving the institution. 

· eLumen has an ePortfolio platform

· Many colleges are changing outcomes into “Core Competencies”

Note: While we are much further long in the process, COC values the leads more: the leads are assigned 1.0 (50-50).



· Market your SLO’s - ensure students aware of them, tie all objectives and activities to SLO’s.

· College committed to spending a LOT of funds on “Assessment days” - paid faculty to attend - have already had 6 full-day sessions, some topics were:

· Improving student learning & capturing evidence

· Authentic teaching, learning and assessment (LEAP, ePortfolio)

· Institutional assessment

· Program level assessment to the next level

· Critical Thinking rubric - developed one standard one and had faculty pilot it :)



Moving from a culture of compliance to a culture of inquiry: SLO implementation and professional development in California Community College (Ronnie) ~ Mary-Jo Apigo, Dean of Teaching and Learning West Los Angeles College



Community colleges in California have the charge to measure learning



Challenges to assessing SLO’s:

	Communication confusion

	Logistical roadblocks - tech issues, difficulties of elumen

	Meaningful use of results

	Buy in vs just busy work

	Training is a big task



Professional development in assessing SLO’s

	Change campus culture

	Purposeful training

	Need to link assessment to deadlines and reviews

	Captive audience cultivation

	Drop in hands-on support

	Continuity of the process

	Integration into the big picture

	Interdisciplinary discussion across campus

Faculty engagement

Support group for best practices



What needs to be done first:

Assessment of the assessment process

Gather data

Need to provide professional development 

Understand why - for program review and better outcomes



Can use the survey from NILOA

Faculty need to own the SLO/assessment process

What does faculty need - enhanced teaching and learning classes



Action Plan: what professional development do you need at your campus to be successful in this process? 



[bookmark: _86s42wdd8zu9]General Session: SLO Issues & Answers Panel Discussion

Book: Visible Learning: A Synthesis of Over 800 Meta-analyses Relating to Achievement, by John Hattie

Resource: Unpacking Relationships: Instruction and Student Outcomes  http://www.acenet.edu/news-room/Documents/Unpacking-Relationships-Instruction-and-Student-Outcomes.pdf

[bookmark: _mop31ddgmptz]Breakout Session 3

Formative, Quick Assessments (Faith) ~ Kelly Cooper, West Hills Community College District



Formative assessment = assessment that takes place regularly and consistently across the course. At the end you can add these smaller assessments up to create a summative assessment. 

· Formative assessment allows for individual connection and engagement with students. 



To create engaging formative assessment…

1. Find a content repository you like that any discipline can use

a. Creative commons searches, data.gov, CCC Open Education Initiative Common Course Rubric, tableau.public.com, free infographics (helpful when dealing with a very visual idea)

2. Apply that content to your specific discipline

a. Engaging content causes students to react and then interact with each other and bond together and with the material

b. This means you know better how the students are progressing and if they’re learning

3. Create an immediate, quick assessment based on this content

a. This would be a quick in-class activity (I just showed you a typography terminology infographic, now use it to write your name)



Assessment-based Planning: A Systems Approach (Mindy) ~ Joaquin Arias & Edward Pai, Los Angeles Harbor College



THIS SESSION WAS AMAZING!!!! LA Harbor gutted their entire outcomes process and started from scratch 1.5 year away from an accreditation visit. The visit was in 2016 -- no recommendations! 



· SLOs were developed using the Nichols 5-column model

· All assessments are completed on Microsoft Sharepoint

· Disaggregation done at the course level -- that’s where instruction occurs

· All instructors must complete an assessment sheet and complete an action plan if one is necessary

· The complete site is https://effectiveness.lahc.edu/cpc/haps/SitePages/2015-18%20SLO-SAO%20Assessment.aspx

· The Guidebook can be found here (take a look at pages 16-17 for the assessment form https://effectiveness.lahc.edu/academic_senate/assessment/Committee%20Documents/SLO%20Guidebook3-6-16.pdf



Designing Program Review around SLO Assessment (Ronnie) ~ James Todd - Modesto Junior College and Matt Coombs - elumen



· Three primary measuring sticks of accountability: IEPI, ACCJC, AACU

· You can get disaggregate data if you put SLO assessment assignments on CANVAS Student ID #’s are used to break down into sub-groups, but all faculty would need to use this process

· College goals - Key performance indicators from the scorecard - these need to be built into program review



[bookmark: _GoBack](This workshop did not have any new information. It focused on all the parts of elumen that can help drive the assessment process - see Di’s notes and comments)


